Summary: Gereluk, Winston; Spencer, Bruce, et al. 2001. Labour Education in Canada Today. A Report from “Learning Labour: A Prior Learning Assessment and Recognition Project.” Part of the New Approaches to Lifelong Learning Network. Center for Work and Community Studies, Athabasca University. 191 pages

In 2001 this report was the most extensive report on Canadian union educational activities since the 1970s. The purpose of it was to provide a foundation for an argument to formally recognize the learning accomplished through labor education: “…we are attempting to establish the argument that non-formal and informal labour education can be translated into college/university credits”  (page 4). 
The research for this report involved studying a representative sample of labour education programs across Canada. Gereluk, the primary researcher, built a collection of over 50 files (page 5) of complete union programs that included program packages, event brochures, and materials. The researchers also did 30 interviews with education officers and union leaders.  One reason for summarizing it in this UALE lit review is because Gereluk included some other “business and educational institutions which deliver basic labour education.” There are not many of these, which makes a comparison between UALE institutional members in the US and Canada very interesting. 
The bulk of this report (about 160 pages of it) reproduces descriptions of the educational programs and materials offered by the participating unions and labor bodies. I will not try to summarize these. 

The vast majority of labor education offered in Canada was and is union-based or labor-movement (Central Labor Council) based, often delivered by member educators. The major objective of Canadian labor education, according to the introduction to this study, is “the making of class consciousness.” The report quotes Fred Wilson, Communications officer for the Mountain Region of the CEP: “What we refer to as education…is an attempt by leadership to project a ‘world-view’ that challenges the dominant view that justifies and reinforces the exploitation and degradation of work and workers.” Gail Carrazino of the MLEC is quoted saying that the purpose of labor education is to produce activists who have the ability to understand and challenge the dominant systems of our society. (p. 33). “Success or failure for a labour activists has little in common with the criteria of success promoted by formal education systems.”  
These comments are presented in part as a warning about the challenges of translating union education into learning that can be recognized in terms of college credits.  On page 32 there is a section titled “Comparison with Formal Education as an Analytical Strategy.” It compares union education with formal education across four ranges:  the broad mission of the union vs autonomous aim of individual education; affective vs cognitive; “service” to fellow workers/working class vs possessive individualist aims; popular education vs traditional school education pedagogies. This view of the major objective of labor education is much more oppositional and explicitly anti-capitalist (although the word capitalist is not used) than views expressed (in writing, at least) about the purpose of labor education in the US. 
The core of labor education in Canada is steward training, which they also call “tools” courses, but it extends to courses they describe as “issues” or “awareness” courses. We should try comparing these categories with the “tools” versus “union-building” categories as described in the Nissen and Byrd report.

Other work in Canada on “informal” learning was taking place at that time. David Livingstone, head of the Center for the Study of Education and Work in Toronto, was researching what they called “hidden knowledge,” the learning that takes place at work, in households and communities that never gets captured and recognized (Hidden Knowledge: Organized Labor in the Information Age, 2003, Toronto: Rowman and Littlefield).  

This study was also being done during the same period in which the National Labor College in the US was becoming an accredited college (granted degrees in 1997, became accredited in 2004) and  was using a PLAR (prior learning assessment and recognition) portfolio system.

